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Introduction and Background

• Condition of young immigrants in Finland

– New generations: Identity (Finns in Fatherland)

– Poor education

– High unemployment

– Blue collar jobs

– Possible consequences (emigration, French 
phenomenon) significant loss for Finland!

– Little academic attention & invalid old 
explanations
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Introduction and Background

This study: 
– The start: comment of a Parsi (Persian) language interpreter
– A follow-up research project (2003-2005)
– New elements: unique in Finland (the topic/target group, the 

researcher [an ethnic insider])

• Research objectives
– Exploring the well-being, aspirations, education and career plan 

of young 1.5 generation of Iranians in Finland. (1.5 generation in 
this study means those who are born in the country of origin but 
grew up in Finland.)

– examines the factors which influence them especially the role of 
the Finnish education system, school experiences, and 
accomplishments at school, on life and education and career 
(plan) of the participants.
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Introduction and Background

Research Questions:

1. How the participants evaluate their education in 
Finland through their life stories, and why?

2. What is the place of the Finnish education 
system, including the schools, in the life stories 
of the participants, and why? 

3. How the participants justify their education and 
career choices in relation to Finnish schools, and 
why?
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Definitions

• well-being is combination of what each participant considers as 
well-being plus the definition of this research which is a relative 
state of physical and emotional health, and satisfaction with one’s 
own life, family, education, career, and place of living. 

• Education indicates formal education. 
• By education plan, I mean the individual’s decision on how to 

continue formal education. 
• Career is defined as a job, an occupation, or profession, especially 

one requiring special training, followed as one's lifework. 
• Career plan is the individual decision on the kind of long-term or 

lifelong job or occupation one would like to occupy oneself. 
• Young limits the age from approximately fifteen to less than thirty. 
• Iranian means an individual who is born in Iran or born to Iranian 

parents.
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My Motivations

• Lack of recognition and shortage of research about the 
needs and challenges of the target group and the whole 
young immigrant pupils at Finnish schools, and high 
unemployment

• Anne Alitolppa-Niitamo, Liebkind et al., National Institute 
for Health and Welfare (THL): Maamu research 2012

• As the influential factors that affect the well-being, 
education and career (plans) are similar for the Iranian 
youth and many other young immigrants in Finland (lack of 
highly educated role models with white collar jobs and 
similar school experiences in homogeneous Finnish 
schools), this research indirectly involved the future 
education and career of tens of thousands of potential 
fresh members of the labour force in Finland.
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Literature Review

Iranians in Finland
– Only few researches on them in Finland

– Majority came since 1990 as quota refugees or 
asylum seekers harsh background

– Poor education, high unemployment, blue collar 
jobs, high divorce rates, 

Well-being of Young Iranians in Finland
• Suffer from two in between conditions (between the 

cultures and the status of childhood and adulthood) 
(Haghseresht, 1995)
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Literature Review

Education of Young Iranians in Finland
• Finnish education system refer to my article
• Young Iranians: No statistics or quantitative research  a challenge for me!
• As part of young immigrants: 

– ‘Non-native children are found to be particularly disadvantaged with poor performance 
in some countries more than three times higher among children of immigrant families 
than among other children. This is the case in *…+, Finland and *…+.’ (UNICEF, 2005)

– ‘Most young immigrants do not attend upper secondary school.’ (Helsingin Sanomat, 
23.11.2005) Leena Nissilä of the Finnish National Board of Education; only 1.8 % of young 
people attending upper secondary school (fewer than 1,900), have a foreign background. 
‘In some schools it is possible to sense an attitude, that immigrant kids are easily 
encouraged to go to vocational school.’ (ibid.)

– ‘Despite the fact that education is free of charge and available to all, refugees in Finland 
have an exceptionally low level of education in comparison with many Western 
industrialised countries.’ (Lavikainen and Salmenhaara, 2002: 21). 

– There is no new result contradicting those comparisons.
– Unrepresented in higher education
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Literature Review

Career of Young Iranians in Finland
– The next larger group of job seekers in Finland after Russians, 

Estonians and Iraqis were Iranians (OECD SOPEMI 2006). 

– Less unemployment [has reduced to 45% in 2006 (Ministry of the 
Interior, 2007) but higher than the average unemployment rate of 
immigrants from 2005-2009 = 17.3% (OECD SOPEMI, 2011)], and 
more diversity in types of their jobs

– More young Iranians try other kinds of jobs than traditionally working 
in kebab-pizzeria restaurants, but usually blue collar professions as 
their parents’ jobs.

– No statistics on youth but, high portion of the community + 
combination of being young, belonging to an ethnic minority group, 
and refugee background high unemployment rate

10



Material and Methods

Date Collection
– Target group

• Target group: young 1.5 generation of Iranians from Pars ethnicity who live in Finland (familiar with 
their language and culture as an insider)

– Participants
• principal participants: (males/females, age 16-25 (when they choose a study direction + refugee life 
interruption in studies flexible with age choice), Pars ethnicity, born in Iran, have lived in Finland 
for at least five years

• Sadaf, was 18 years old single female and 8th grade student
• Saeedeh, was 24 years old married female and a high school graduate unemployed
• Kamyar was 25 years old married male who studied for 9 years plus a security course, and employed
• Mahboubeh, was 18 years old single female student of first year at high school
• The indirect participants were their parents.

– Location: Some Southern Finnish cities hosting many of the target group
– Time: Former study: 2003 , last study: data collection, end of 2005
– Qualitative methodology
– Questionnaire
– Interviews: Face to face audio-recorded interviews of each participant individually by use of 

questionnaire + In-depth semi-structured interviews were flexibly planned
– Transcription was not verbatim.
– Participant observation
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Material and Methods

Data Analysis
– Content Analysis

• Collected and selected the main themes and types 
• Found the points of similarities and differences in the experiences and (sources of) ideas about them

– Examining what participants said, how and why they said it  to reveal the intentions
– Influential Factors

• For collecting the most relevant/important influential factors, I expanded the idea of culturagram
(Elaine Congress et al. 2005) pre-conditional & post-arrival factors: individual, family, society level

– Narrative Analysis
• Quotes were micro-narratives I applied narrative analysis

– Acculturation Model (John W. Berry, 2003)
• For measuring the well-being and explaining the education (plan)

• I developed the theory: fine-tuning the choices (e.g. assimilated-integrated) and 
used it as a total cultural choice and for each aspect of a participant’s life (e.g. 
language learning, cultural adaptation). 

• I added extra alternatives; Alienation could mean cosmopolitan, belonging to 
nowhere or to a hybrid culture.
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Figure 1. Four acculturation strategies based on two issues – views of ethnocultural 

groups (left) and of larger society (right).’ Berry, 2003: 23) 
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Material and Methods

Data Presentation

– I chose 4 of interviewees to make the narratives

– With small narratives as interview quotes and 
participant observation notes, I composed them

– About the participants’ lives with especial 
attention given to their school experiences

– It was not possible for the interviewees to 
produce the stories by themselves.

– Past, present, and future
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Results

Significant Failures
– Education

• Poor performances and grades
• Lack of interest in studying
• Low degrees

– Study Plan
• Lack of interest in (higher) education
• Individual agency & supportive role model interest in higher education
• Only Saeedeh planned to study at university.
• Sadaf intends to study tourism in an occupational adult education centre. She does not have any concrete plan. 
• Kamyar’s employer provides him opportunity to develop in his field through extra education. Currently, he aims for 

vocational qualification, and later for specialising in an adult educational centre. 
• Mahboubeh is uncertain about how to continue her studies.

Shortcomings of the Education System
– It played important role in the failures

• Inability to provide a place to belong
• Lack of professionalism in educating, guiding, and motivating the participants
• Informants received dissimilar advice and help with their study plans.

Positive sides
• Some experienced high level of freedom, rights, and equality at schools, and appreciated the free education. 
• However, the equality sometimes prevented them from receiving proper response to their especial or extra needs.
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Results

Career Plans
– Except Saeedeh, others had interest in blue collar jobs.

Well-being
– Some informants had similar reasons (racism) not to feel well enough in 

Finland.

Acculturation Choices (not absolute & cannot cover all aspect of one’s 
lifespan, however:

– Sadaf chose separation
– Saeedeh, alienation (marginalisation)
– Kamyar, integration
– Mahboubeh, assimilation.
Maybe subconsciously, they used the term foreigner or immigrant while talking 
about themselves, even those who have Finnish citizenship!

Transnational Thoughts
– Interest in emigration from Finland (not to Iran but the USA)
– Visiting Iran
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Discussion and Conclusion

Narrative Analysis
– psychological novel owing to the dominance of states (situations), next, 

mental activities (processes) of feeling, planning, and remembering, but fewer 
physical activities. Accomplishments and achievements are rare too.

– The semantic role usually is recipient (receiver). The activities helped to 
uncover the semantic roles. I found an informant’s position between the two 
extremes; agent who maintains the most and receiver who upholds the least 
control on one’s own life.

– Their subject position is undergoer (The dominant alternative among semantic 
roles is the subject position of the informant). 

– That explains the weak positions and failures plus why and how they had little 
control on their lives, education, and (original) education plan. 

– Role of a patient and experiencer of the unwanted changes (with variation)
– That, in addition to the lack of belonging, partly was the result of school’s 

shortcomings. They produced particular study plans out of compulsion, when 
there was lack of hope for better choice.
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Discussion and Conclusion

• To conclude, since the participants and their close social capital held a 
weak position in controlling participants’ lives, the role of school was the 
most influential in producing education and career plans. Temporal focus 
of all stories is future, for fulfilling several dreams. It is a sign of hope, 
meaning that Finnish society and schools still can help.

• Practical and Theoretical Outcomes and benefits of the Study
– New data and explanations (early stage in Finland)
– Underlined the importance of recognising the variances between the 

education experiences, expectations, and roles of people with immigrant 
origin  newer generation, more Finnish & expectations are more Finnish 
(demanding)  change of policies and practices (usefulness of ethnic teachers 
[not only first language teachers] and insider researchers)

– Society influences their choices  their choices influence  themselves , 
families & Finland (distance, emotionally and physically) lower education 
and blue collar jobs as a FAST SHORTCUT!

– Stimulating additional exploration in social science particularly quantitative 
studies of young immigrants’ education and career in Finland

– Development of acculturation theory and culturagram

18



Examples as Interview Quotes

Poor Performances and Grades

– Yes. For a few times, I lost my interest about it 
[university study], [because I expected it is] too 
difficult. For example, math, in the beginning 
[was] easier, but now [it’s] much more difficult.’ 
(Mahboubeh, age 18, female)
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Examples as Interview Quotes

Study Plan
• It’s my dream to sing […] not for money but spreading the massage of Christianity. I 

feel I’ll succeed in it because I like it and I have my god with me. [… I] don’t need to 
study for this job. (Sadaf, 18 year old, female)

• The ideal is to get into a university and have a peaceful life. […] My husband 
encouraged me to study […]. I have red two books for it. They were very 
demanding and made me very tired. Then, independently, I chose social work. 
(Saeedeh, age 24, female)

• I never planned for my study. I just decided to do the compulsory stuff and see 
what happens with the rest. […] You don’t always need to go to university to be 
successful. […] Of course, there are some [jobs], which really need higher 
education. [… Because] I think, I can develop […] in this job. I cannot become a 
doctor. (Kamyar, age 25, male)

• My First plan [was that], after primary school, [I study at] upper secondary school 
and in a vocational school […].Yes, I guess so. Possibly, [I] want to continue [my 
studies]. If [I’ll] still like to study hairdressing, [I’ll go to] a polytechnic, because I like 
it now. If not, [I’ll go to] a university [and study] computer field there. [...] I don’t 
know well. [I] haven’t thought [about it] enough. (Mahboubeh)
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Examples as Interview Quotes

Shortcomings of the Education System

• [… At] school, you see Finnish students communicating with 
each other and laughing, but the foreign students are 
isolated in a corner. When either in the right way or 
through disturbing the Finns they try to be noticed and join 
the group, it does not work. Finns laugh at and bully them 
when they make mistakes while speaking Finnish. This 
makes them uninterested in education and they become 
satisfied with only the minimum knowledge for survival. [… 
It] was very difficult to study in the beginning. There were 
age differences between the other students [Finns] and me 
[and the other refugees]. We could not become a part of 
them. (Saeedeh)
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Examples as Interview Quotes

Shortcomings of the Education System

• It was very difficult when I was studying […] because there were only a few 
immigrant students at my school. We were bullied because we looked 
different with dark hair. [… In] a few schools I changed, I didn’t have any 
friend to talk with about my problems […] when I was badly in need of a 
friend […]. Often, [I felt that I lost my motivation to my education]. [It was] 
mostly because of bullying. But, soon, the feeling was over. First, I was 
feeling frustrated, but soon, I told myself that it’ll be over. [… I] just had to 
take it until school was finished […]. No [I didn’t talk with my parents about 
it]. You know, children don’t talk with their parents very much. I kept all of 
them in my heart […]. [… I] thought things would have gotten worse if I had 
told my parents and they would have come to school. [… If] it became very 
complicated, like a big fight, I had to [talk about it with the school staff], 
unless no [I didn’t talk with them]. The result was no solution. We all were 
forced to stay one extra hour or two at school, even me, who was the 
victim. (Kamyar)
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Examples as Interview Quotes

Shortcomings of the Education System

• In primary school, some [classmates] bullied me, but [later] 
they didn’t laugh when I didn’t understand something. 
Instead, they helped me. [… I’ve] no problem [with my 
education] now and treated like a Finn. The reasons, [there 
is no] big difference in my language but classmates are 
more mature now. (Mahboubeh)

• Marzieh, Mahboubeh’s mother explained that 
Mahboubeh’s behaviour was Finnish and did not match 
with her foreign out-looking. Therefore, some Finnish and 
immigrant students disturbed her.

23



Examples as Interview Quotes

Career Plans
– Blue collar jobs

• I’m very satisfied now. I have a wife, a child and job. When I was jobless, it was 
difficult. I never planned for my job. It just has happed by itself. [… For] three 
years after military service, I tried to find a job in this field [security guard]. 
They didn’t take me because I was foreigner. They didn’t mention it straight. [… 
I] didn’t give up. I tried another job, but kept trying this job as well, until I got 
it. They are culturally backward. […] They [mostly] don’t know […] who 
foreigners are and why they come here, even the youth. [… Many] prefer to 
offer job to Finns. (Kamyar)

• If [I’ll be] in Finland, certainly [I’ll] work in my own hairdressing saloon […]. If 
[I’ll be in] another country, [and there’s] a little chance for that, if [it’s] 
computer [field], [I’ll] work for a firm. […] Maybe [I’ll work as a] program 
assembler/mechanic in computer field. […] Now I don’t know. (Mahboubeh)

– White collar jobs
• I think I am poor even I am entitled to a small income. It disturbs my emotional 

health. My family’s financial situation was much better in Iran. I prefer to have 
more job possibilities here instead of going to social office. [… I] like very much 
to be a teacher in […] psychology and speech therapy. (Saeedeh)
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Examples as Interview Quotes

Well-being
• Once a woman hit me and we went to police office. […] Police said, 

even a Finn in abroad can face similar situation. […] I said you don’t 
know how to treat people. Since then I dislike Finns. […] I don’t like 
to see racism grow here. (Sadaf)

• It [racism] has existed and will continue to exist. No law can destroy 
it. This is because it exists in the system. (Saeedeh)

• No [I don’t feel happy about my life in Finland]. [It is] because Finns 
hide they hatred towards foreigners. They showed it before but now 
I don’t know if the [Finnish] person sitting beside me hates me or 
not. (Kamyar)

• Now [my happiness depends on] Friends around me, studying well, 
good relation with my parents, and having my own residence. 
(Mahboubeh)
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Examples as Interview Quotes

Acculturation Choices

– I’m Iranian-Finn. I’m more Finn than Iranian, but 
I’d like to be more Iranian, because I don’t like 
Finland and Finns. I don’t like much to be with 
Finns. I like foreigners very much. I am in their 
side, even if they make crimes. (Sadaf)

– I explained that the influence of Iranian culture is 
more in her, if she uses that term!
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Examples as Interview Quotes

Transnational Thoughts
– Emigration from Finland

• Kamyar would like to go to a warmer country, which will not be 
Iran, and develop his career there.

• [After] five years, I’m with mom in US. (Sadaf)
• Five years from now, I hope that I am not in Finland. I would like to 

enter university and study for at least two years, but within a few 
years, I will leave Finland. I cannot stay here. (Saeedeh)

• First I planned to go to the USA, but plan changed [and I] went to 
high school [in Finland]. (Mahboubeh)
– Visiting Iran

• When I was small, I didn’t know anything about [Iran]. After I visited 
Iran, I started to know and like it more and like to be Iranian. Now I 
want to be Iranian. Before, I had wrong ideas about Iran. (Sadaf)
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The Study as a paper book

• (Haghseresht, 2011) ISBN: 978-3-8484-9578-8 
http://www.amazon.co.uk/School-Miniature-
Society-Well-being-Education/dp/3848495783
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Thank You
for Your Time and Attention!
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